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1. Introduction 
The construction of national identity in Latin America has undergone several changes when it 
comes to the development of the recognition of indigenous people into the wider European 
dominated society. Historically, Latin America has represented an image of racial 
intermixing, where the classification of indigenous ethnic origins has maintained an imagined 
national identity derived from European hierarchical power structures. The phenomena of the 
creation of independent nation states in Latin America encompassed a homogenous 
construction of a nation state according to the dominant European influence with the 
exclusion of the native indigenous or enslaved African descendent population group.   
The Andean state Bolivia is an interesting example when looking at its preservation of native 
population and their mobilizations to achieve equal citizenship and rights. Around 60 to 80 
percentage of Bolivia’s population belong to indigenous groups, whereas a small minority is 
considered to be white, from European descendent. Historically and endemically the 
indigenous people of the Andes have been considered to the poorest. (Arocena, 2008:10) 
Bolivia went through rapid shifts in its political agenda the last five years with the election of 
the first indigenous president Evo Morales and the ruling party, the “Movement towards 
Socialism” (MAS). Viewing upon Bolivia’s process of recognition and empowerment of its 
indigenous population, a revised outlook upon the construction of national identity has 
evolved with the establishment of the Plurinational state. Through the re-writing of the 
national constitution in 2009, the empowerment of the indigenous population is legitimated 
and implemented in various administrative and social settings in order to enhance the 
plurinational plan of a unity in diversity in the Bolivian society. Herein lies a possibility of an 
imagined creation of national identity and can be reflected to the nation’s past of homogeneity 
in a diverse society. With a particular attention towards the construction of national identity in 
education, this project aims to analyse and discuss different perspectives upon that issue. 
 
1.1. Area of interest 
Personally, I find it interesting and relevant to analyse the different realities of nationalism 
performed today because of the various influences an individual can encounter from a 
nation’s history and its political present. Looking at this image, the construction of national 
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identity sparked a particular interest in me, and specifically when applying it to one of my 
closest life experiences abroad, towards the Plurinational state of Bolivia.  
Looking at identity construction, Latin American countries have gone through immense 
challenges the past century under the imperialistic intervention of the dominating global 
North, and therefore reveal themselves as highly relevant to be exemplified in the discourse of 
the construction of national identity. Bolivia especially opens up new ideas and possibilities 
when discussing the emergence of the recognition and empowerment of indigenous groups 
within its national boundaries, because of the presence of the president Evo Morales and his 
ruling parties’ political agenda.    
Because of these changes in the poverty stricken and culturally diverse Andean country, the 
analysis of identity construction towards a ‘new’ sense of national belonging occurred to me 
as relevant to carry out in the studies of Cultural Encounters. As I have mentioned above, I 
have a close relation to Bolivia because of my volunteering experience of 2 months in 2011 in 
the “Colegio Kurmi Wasi” near the city of La Paz. During that time, I have realized an 
interesting relation of the pupil’s identification to their Bolivian nationality, because of their 
diverse social and cultural background and respect towards each other. Therefore, I have 
interested myself about the reasons behind such a construction, and began to investigate the 
possibilities such a project can encounter.   
 
1.2. Problem field 
The new Constitution introduced in 2009 declares Bolivia to be a Plurinational state, which 
implies the recognition of the self-determination of indigenous peoples and nationalities in the 
country. These nations have the right to decide upon their own political participation and 
jurisdiction, as well as the choice of their economic, social, scientific, and cultural 
development. (Gustafson, 2009:1000) 
This social and political change in the former colonized and foreign controlled Andean 
country indicates a shift of national identification through the implementation of indigenous 
empowerment in its constitutional legislation. Because of the depth of historical turns the 
process of national identity in Bolivia went through, the issue of how to maintain a diverse 
society with a new political agenda of indigenous empowerment will take its narration 
throughout this project.  
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Based on Benedict Anderson’s theory of “imagined communities”, this project aims to view 
upon the major indicators of the development of national identification from its dawn during 
the colonial period and its further impact until today. The homogenization of a nation during 
the time of colonization and independence in Bolivia created the differentiation of population 
groups of ethnic origin and therefore maintained hierarchical power structures. Herein the 
racial question plays a central point of departure, because it has determined the development 
of the struggle of indigenous rights and recognition of their ideologies.  
A further and more pivotal analysis will bring forth the concept of the Plurinational. The 
Plurinational agenda indicates an equal implementation of rights, participation and 
recognition, and education as the reproductive social setting to carry out new possibilities to 
the public. It introduced a conceptualization of the meaning behind the inclusion of diversity 
which eradicates the nation state’s idea of a homogenised inclusion of population groups and 
their cosmological world view and cultural identities in the Bolivian society. This actual 
political agenda, represented by the Bolivian state will be explored in the context of its recent 
shifts in order to examine the challenges it poses to a homogenized idea of unifying a diverse 
nation.  
In order to touch upon the plurinational aims of reformation, this project will focus on three 
articles of Bolivia’s new constitutional aims in education. From this perspective, the 
construction of national identity will be taken into consideration by enhancing implications to 
empower the indigenous people within education. By taking an example of a specific 
educational setting, the Colegio Kurmi Wasi, the analysis of the incorporation of diversity as 
a dialectical process of learning can be viewed to link or to disagree with plurinational 
indications. Therefore, this problem field shows a direction of how a constitutional conception 
of equal integration of indigenous rights and ideologies can be performed within education on 
a small scale. 
 
1.3. Research question 
With the objective to find out how the Plurinational principles of inclusion and equal 
opportunities for Bolivians with different social and cultural background can be carried out in 
an educational setting,  in order to enforce a nation’s identity as a whole, the project directs an 
interlinking question: 
Processing National Identity  
6 
 
How does the Plurinational state of Bolivia construct national identity, applying 
plurinational aims in education? 
 
1.4. Practical research questions 
 
1) Which indicators correspond with the nation-state’s idea of homogeneity, and how 
were they carried out throughout continuous changes in time? 
2) How is the idea of the Plurinational constructed, and which problems does it address? 
3) How does the exemplified educational setting interconnect the construction of national 
identity in Plurinational concerns? 
 
1.5. Definitions of concepts  
In this project I will outline some definitions which are crucial for a further understanding of 
the project. In this section I want to clarify the most important ones at first.  
Modern Nation State: As the applied theory and historical data in this project, I make use of 
Anderson’s “workable definition” of the modern nation state. The modern nation state is a 
socio-cultural concept, because the idea of belonging to a nation most likely exists in each 
individual’s life. Anderson proposes in this sense that the concept of a nation is, “an imagined 
political community – imagined as both inherently limited and sovereign”. (Anderson, 2006: 
5, 6) 
Indigenous people: The Bolivian writer Silvia Rivera Cusicanqui describes the indigenous 
people of Bolivia as stereotypes of noble savages and guardians of nature, given a remaining 
status which converts them into minorities. (Cusicanqui, 2012: 99)  
Cosmovision: This common concept of cosmovision in Latin America describes the 
perspectives of knowledge with the aim to define a model and logic of life. (Walsh, 2011: 51) 
In the context of this project, this concept derives from the application of varieties of life 
visions from Bolivian indigenous origin.  
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Cultural identity: Cultural identity is seen as an identification of culture as a social 
distinction demanding legal recognition in order to preserve and protect a groups’ cultural 
characteristics. (Benhabib, 2002: 1) 
Creole: The term “Creole” is used in this project according to Benedict Anderson’s definition 
of it as a European descendent individual, who is born in the context of the book “Imagined 
communities” in America. (Anderson, 2006: 47) 
Mestizaje: The concept of mestizaje expresses the historical process of a population’s racial 
mixing towards whiteness. In the context of this project, this term and concept applies to the 
racial mixing of Native Americans with European descendent people.  It includes an 
imprinted power relation according to the dominant model of “White western modernity” it is 
centred at.  (Walsh, 2009: 67, 68) 
Coloniality: By using Anibal Quijano’s definition of coloniality, a “permanent matrix of 
power that articulates race-capitalism-Western modernity in/for the control of labour, 
knowledge, being, spirituality-existence-life visions-nature” describes the on-going power 
relationship centred towards the differentiation of ethnic origin in Latin American countries. 
(Walsh, 2011: 53) 
Decolonization: The concept of decolonization in this project is viewed according to Silvia 
Rivera Cusicanqui’s definition as, “radical and profound decolonization in its political, 
economic, and, above all mental structures – that is, the country’s ways of conceiving the 
world.” (Cusicanqui, 2012: 97)  
Assimilation: In this project the term “Assimilation” is used to demonstrate a political 
strategy or public policy to force or persuade minorities or subordinate ethnic groups to adapt 
to a wider population. In this sense, the labelling of the process of adopting cultural patterns 
of a dominant culture is called “Assimilation”. (Arocena, 2008: 14) 
Multiculturalism: This political strategy involves the behaviour of specific social groups to 
integrate themselves into a wider society with preserving their own culture through 
interconnecting it to the dominant culture. In the case of a political strategy by the state, 
“Multiculturalism” expresses the protection, the recognition and respect towards cultural 
diversity. (Arocena, 2008: 15) 
Plurinational State: The Plurinational concept is seen as recognition of the plural character 
of the national expressed in geographical and ancestral differences. These differences employ 
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“the way of living, including the relationships with territory and nature, the exercise of 
authority, and the practices of law, education, health and life itself”. (Walsh, 2009: 68)  
Intercultural: In connection to the plurinational concept, the intercultural aspect in the 
context of state re-founding is considered as a construction to enhance the differences 
expressed in the plural character of a nation. (Walsh, 2009: 69) 
 
2. Methodology 
This chapter describes the methodological framework of this project. I will firstly describe the 
research design and the application of methods I have chosen to use to work with. 
Additionally, I will enhance a clarification about the gathering and use of empirical data to 
demonstrate the choices I have made regarding that matter. Furthermore, I will present the 
methodological considerations of the participant observation in this project. Finally, I will 
explain the Delimitations and the Validity considered in this project. 
 
2.1. Research design 
This project employs an abductive methodological approach, which defines a generating of 
analytical strategy as from an inductive, observational starting point. Herein, the attempt to 
identify the reason or cause behind an observed or categorized data applies to the abductive 
reasoning. (Olsen& Pedersen, 2008: 151, 152) By applying that approach, I will identify 
through the participant observation carried out and the contribution of the empirical data the 
plurinational aim in constructing national identity in Bolivia. To do so, I will examine that 
phenomenon through the new constitution’s plurinational approach towards education in 
relation with the participant observation of the exemplified school setting. 
The point of departure in writing this project was my observation in working in the Colegio 
Kurmi Wasi of 2011 in Bolivia. This has enhanced my interest towards the plurinational aims 
in re-constructing national identity in Bolivia. Thereafter, through the inquiry of relevant 
literature I have gained better insight knowledge towards the topic, which had let me to create 
the problem field. Thereafter, I noticed the correlation of Benedict Anderson’s theory of 
“Imagined communities” to the investigated problem, which throughout the analysis will help 
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me to testify if the relation between the problem field, the empirical data and my observation 
is relevant and thus reach a valid conclusion.  
The applied abductive principle is to be found in the “Grounded theory”, based on Barney 
Glaeser’s and Anselm Strauss’s theory of the interplay between theory and practice, which 
allows me to interlink the different elements mentioned above. Herein, “the understanding of 
micro processes and how a kind of action arises”, defines its concept. As further explained, 
“The grounded theory is about seeing what happens in practice, and not being tempted to 
force data into a theoretical model.” This interactional approach stresses the “grounded” 
relation of practical action to an empirical understanding. (Olsen& Pedersen, 2008: 213)  
Approaching the specific problem field in this project, I will additionally make use of the 
“explorative” approach, which helps to broaden the inquiry with reading and observation. It 
entails the initiation of understanding a complex situation. Therefore, the usage of literature as 
well as the observation of the situation as a whole is taken as a further methodological use. 
(Olsen &Pedersen, 2008: 186, 187) I have chosen this methodological framework because it 
is compatible to the problem field, which involves a broad field of inquiry when defining the 
issue of the construction of national identity. Herein, the historical, political and educational 
implications play an important role and are to be seen as interrelated, as they draw upon the 
complexity of the situation as a whole.   
 
2.2. Collection of data 
I have chosen to work with a primary and secondary selection of empirical data, because of 
the context of on-going events towards the problem field. Meaning, I will make use of the 
participant observation as a primary source of data, because it demonstrates a clear picture of 
the different implementations taken place in the specific context I have carried out the field 
work. The use of participant observation as primary data does not undermine the literature 
used as secondary data, whereas it should be seen to enhance particular outcomes to the given 
theoretical and empirical implications of the literature. The literature used in this project is 
divided as the following. 
I have chosen to focus on a compilation of historical events which in my opinion have 
contributed to the development in the establishment of nation states, because it reveals a 
relevancy when viewing upon the foundation of the later on originated nation states in Latin 
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America. The term “Plurinational” and its implementation as a reforming constitutional 
strategy is as well considered as a substantial source to be examined in this project, in order to 
understand its relevancy in the context of nation building.  
In order to work with implementations of the plurinational principles in education, I have 
taken Bolivia’s “Nueva Constitutión Política del Estado”, the “New political Constitution of 
the State” into account to look for relevancy towards the issue towards the construction of 
national identity. Drawing upon Bolivia’s New Constitution addressing education as an 
essential implementation of its plurinational principles, I will refer to three articles of its 
approval in 2009. Through this joint data, I intend to give a relevant theoretical input to my 
participant observation as a helping teacher in a free-school setting in Bolivia in 2011.   
 
2.3. Participant observation 
My main aim is primary empirical data: I have chosen to work with participant observation, 
because I can relate the valuable experiences I have gained during 2 months’ volunteering in 
the Colegio Kurmi Wasi, Achocalla, La Paz, Bolivia. As an educated teacher and social 
worker, I believe that I understand the influences an education can make on a pupil’s 
development of identity construction towards a sense of national belonging. The participant 
observation turned out to be an effective method to use in this project because of the various 
experiences I can base it upon, and through the time writing this project in Bolivia I was able 
to evaluate the observation with people who can reflect with me upon that in a useful and 
analytical perspective.  
I am of the opinion that using participant observation gives an opportunity to share a situation 
with the researched social group and can result in scientific objectivity. (Tedlock, 1991: 69) 
This methodology enhances data that might reflect the researched subject’s point of view and 
can be evaluated as relevant for anthropological knowledge. Such as Malinowskis’ (1922) 
idea of a human understanding suggests “to grasp the natives point of view, his relation to 
life, to realize his vision of the world”. (Tedlock, 1991: 69, 70) Sharing a similar point of 
view, it seems to be convenient to carry out an engaged period of fieldwork, therefore I have 
decided to write this project abroad in Bolivia, in order to encounter my former experiences 
with an interest to connect those to a further research into the issue of identity construction in 
this very same setting.  
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Reflecting upon my experiences, I can relate the method I have applied with Daniel Mato’s 
decolonizing academic-research “Studying with subaltern social groups”. According to Mato, 
it is up to the researcher to obtain knowledge through a reverse within the fieldwork, meaning 
to study with the “subaltern” social groups. The “subaltern” social group can in this sense be 
described as mainly the pupils I have been working with, but as well as with some relation to 
the teacher colleagues, because both of them express the term in supplying and receiving 
education. (Mato, 2000: 487) Considering as well Paolo Freire’s “with the subject dialogical 
approach”, which invites the researcher to have an on-going dialogue with the social group in 
any kind of setting, to increase the possibilities of a qualitative research. From his well-known 
book “Pedagogy of the Oppressed”, Freire refers to his experiences with indigenous people in 
Argentina to the ideas of praxis and the dialogical approach. (Mato, 2000: 492, 494) 
 
2.4. Delimitations 
The limitations of the research in this project are linked to the choice of inquiry of a specific 
field of investigation. With the aim to investigate in a specific educational setting in Bolivia, 
it occurred to me that it would be applicable to portray as well public educational settings, in 
order to draw a clear and objective picture of how the construction of national identity in 
education is implemented in a national context in Bolivia. But, because of the limited time I 
have had in Bolivia, and the complexity I could foresee in investigating in governmental 
issues in this country, I have chosen to rely on my experiences of my voluntary work in 2011 
in the mentioned educational setting. Looking at education as a social setting where the 
plurinational aims of the state can correlate with; I limit myself working with education, as it 
is not my objective to define education in the political process, but to use it as an example 
where an implementation or correlation of a plurinational agenda can take place.  
Furthermore, I limited myself as well in the choice of the selection of empirical data, when 
addressing the concepts of “Coloniality” and “Decolonization”, because of the rigorous 
assimilations it can encompass, and the possibility to lead me to a different problem 
formulation and outcome of the study. I intend to use the two concepts to depict the indicators 
the development of a reformation of national identity the former colonial states in Latin 
America encountered and how they are used and implemented by the current government in 
order to restructure the countries’ national identity.       
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2.5. Validity 
The validity of a project is centred on the relevance of the empirical data collected to the 
investigated problem. (Olsen& Pedersen, 2008: 195) The empirical data used from the 
selection of literature in this project is considered to be trustful and informative. Herein, the 
“New constitution of Bolivia” implies more attention, because it is an official state regulated 
document, which has been taken into particular focus in this project. Moreover, the participant 
observation provides the project with solid first-hand knowledge towards the problem field. 
Considering the observations’ information as providing local knowledge within the field of 
inquiry, I believe that the gathered data is representative and valid. 
 
 
3. Theory  
This section will explain the theory used in this project in order to demonstrate briefly the 
field where it applies to. The concept of “Imagined communities” by Benedict Anderson will 
be used as a central theoretical approach, as it applies to the construction of national identity 
in the establishment of nation states, and can therefore be applied as well to the establishment 
of a new political concept of a state, as in the case of the Plurinational in Bolivia. The 
imagined community can be seen in the case of Bolivia, as the government indicates to unite a 
diverse population and therefore uses a similar approach as hypothetically during the creation 
of nation states in the independence movements in Latin America.  
 
3.1. Imagined communities 
Benedict Anderson`s theory about nationalism derives from his book " imagined community".  
He describes the sense of belonging to a nation as something natural and imprinted in each 
individual’s life, because this notion derived from tremendous shifts in the history of nation-
building. Herein the implementation of nationality, nation-ness or nationalism is seen as 
“cultural artefacts of particular kind”, and important to consider when taking into account the 
profound attachment a national identity creates. (Anderson, 2006: 4) 
 
Anderson defines the concept of the modern nation state as a socio-cultural construction, 
because of its “logical” implementation of identifying oneself with the inclusion to a defined 
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territory. Herein, the imagined conception of what this territory consists is explained in the 
following. The imagined community is seen as different from an actual community because it 
is not based on everyday face-to-face interaction between its members. Rather, members of a 
given community have the mental image or notion of their community as a unifying entity, for 
example, this "imagined community" could be seen when citizens of a country celebrate their 
nationhood when their country participates in international competitive events. They wave 
their flags to signal their solidarity and spirit of nationhood. (Anderson, 2006: 5, 6) 
 
Anderson`s view is that  a nation is imagined because its citizens do not 
probably know or have met each other sometimes throughout the course of their lives, yet 
they have this sense of affinity that ties them together because of this idea that they belong to 
one nation. Moving on, Andersen calls nation-states “imagined communities" arguing that 
they are simply a social construction. He further argues that these imagined communities are 
limited and sovereign. These imagined communities are limited in the sense that their 
boundaries are fixed and that beyond these boundaries or territories there exist other imagined 
communities, nation-states. They are also sovereign because no other nation-state has the 
legitimacy to lay claim over it. This leads Andersen to state that regardless of the fact 
that people do not physically see this imagined communities, nation-states, the notions of its 
existences lives in the heart and minds of the citizenry, which is a reason why so many people 
affected of this imagined nationalism would kill or be willing to die defending the sovereignty 
of this imagined communities. (Anderson, 2006: 6, 7) 
 
4. Empirical framework 
The following compilation of empirical data used in this project is divided in four categories. 
I will first introduce the historical background of the construction of national identity in Latin 
America, and will particularly draw upon Bolivia, of which I will further describe the 
emergence of the political development of the Plurinational state. Having explained the 
plurinational agenda, I will briefly point out three articles concerning the purinational aims in 
education of the new constitution. At last, two theoretical concepts related to the pedagogical 
principles of the exemplified school setting will be introduced to enhance a description of its 
very foundation.   
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4.1. The nation and homogeneity 
During the colonial period the separation of the population living in the occupied territory in 
what is known today as the Plurinational state of Bolivia encountered a crucial entailment for 
its further development of homogeneity in a nation. Herein, the marginalization of indigenous 
people and African slaves as forced labour placed apart of society shaped the beginning of 
centuries to come of race and class separation. (Arocena, 2008: 11) 
Decisively, a point of departure can be taken from the hierarchical codes of a monarchical-
naturally constructed society in the 15
th
 century, where only a privileged part of society had 
access to an ontological truth of the transcontinental entry of Christendom. (Anderson, 2006, 
pp. 36) Herein the “modern nation” occurred in the joining of capitalism and print technology 
in the Western hemisphere, giving the literate part of a society the possibility of a new kind of 
an imagined community, and with it the rise of a national consciousness through a larger 
grouping between political entities in 1776 and 1838. (Anderson, 2006: 46)   
A further, and more indicating record towards the rise of nationalism, are the independence 
movements of the “lower classes” in the former Spanish colonies in Latin America. Those 
indicated a resistance towards the idea of building a new nation according to an imperialistic, 
Eurocentric image of ruling a territory. The most common factor was the colonizer’s control 
of the spread of Enlightenments liberating ideas. With imposing new taxes and their efficient 
collection, the increase of urban mercantilism and the restriction of local trade for the 
monopoliser’s advantage, and the centralized hierarchic administrative control. (Anderson, 
2006: 48, 50)   
Eurocentric identity constructions had a strong impact on the early social movements, 
reasoned by the uprising of the lower class in Europe. In the colonial territories of Spanish-
America the administrative control of the Spanish homeland, as well as the fear of lower 
class’s uprising created liberation ideas of the provincial creole population. The example of 
creole identification to their homelands is explained as the spark of nationalism and initiated 
the uprisings against the colonial powers. Such an imagined, de-territorialized 
conceptualization of nationalism led the path to countless liberating movements of creole 
population and increased tensions on the perceptions on national identity. (Anderson, 2006: 
49, 50) 
Processing National Identity  
15 
 
At the time of the fall of influential Eurasian monarchies in 1922, the Congress of Berlin, in 
which the League of Nations has concluded upon the design of a nation-state as a legitimate 
international norm, as it is known today. (Anderson, 2006, pp. 113) With the independence 
movements a more concrete image of nation building invented the very fundament of how a 
modern nation should look like. In the case of the colonized America, its exploitation and 
monopolized slave trade, there was no equally constituted place for the indigenous and 
African descendent population, since the independent states were defined according to a 
western, Catholic image of national identity. (Arocena, 2008: 12) 
From this time on a model of imperialistic nationalism officially applied to former European 
colonies with nationalistic enthusiasm and ideology through the mass media, the educational 
system and administrative regulations. (Anderson, 2006, pp. 113, 114) Departing from this 
pattern the colonial state transformed into the nation-state mainly through the enormous 
increase of physical mobility, and as well through the rapid multiplication of its functions and 
the spread of modern-education. That can be reasoned by the growing acceptance of moral 
importance and modern knowledge throughout the whole population of a diversified 
colonized country. Within this development, the access to literacy for a whole population 
meant an essential step towards a further identification towards a new image of a nation. 
(Anderson, 2006: 115, 116)  
In addition, this imperial official nationalism imparted certain European national histories into 
the consciousness of the colonized, and therefore created throughout generations an 
inseparable political significance towards the idea of belonging to a nation state. (Anderson, 
2006: 118, 119) The effectively interlink between educational and administrative practices 
provided an important transformation of nationalism as an imagined community especially for 
the native population. (Anderson, 2006: 140)  
The limitation of the reproduction of indigenous cultural identity led later on to a more 
concrete initiation to raise equality between the indigenous and the European descendent 
population were the politics of “Indigenismo”. This objective was implemented since the 
1930’s in Bolivia to make the native population adapt to the wider society through 
developments in communication, education and integration policies as “useful citizens”. This 
process created an assimilation of the indigenous population, and labelled them as 
“Campesinos”, but did not lead to recognition of their cultures, language use in education, nor 
land ownership. (Arocena, 2008: 12) 
Processing National Identity  
16 
 
The most decisive indigenous mobilisations took place in the 1990’s, where the issues about 
ethnicity or autonomy interfered with the current Bolivian government at that time, stressing 
re-definition of ethnicity against class dependency and culture against political ideology. They 
made it possible to make an impact in the Constitution in 1994, defining the country as “free, 
independent, sovereign, multiethnic and pluricultural”, as well as it allows bilingual education 
and collective ownership of land. Here a shift from assimilation towards multiculturalism 
took place, which explains the progression of indigenous resistance and its further 
involvement in the political process in Bolivia. (Arocena, 2008: 3, 12) 
 
4.2. The plurinational agenda 
“Bolivia’s new narrative of nationhood, it should be clear, has switched from an 
assimilationist to an indigenous one.” (Albro, 2006: 412) 
A first crucial factor in the making of the Plurinational state can be seen at a still ongoing 
colonial power relationship, constructed through a hierarchical system of social classification 
defining the social status and class dependency according to racial determination. This 
“Coloniality of power”, defined by the Peruvian sociologist Anibal Quijano, maintains a 
process of capitalism and colonialism through marginalization of the indigenous and African 
population in various Latin American countries for the control of labor, knowledge, being, 
spirituality, existence, life visions and nature. (Walsh, 2011: 53)  
From this perspective, an ethnic-racial difference was produced out of a historical-structural 
problem. This implication finds its relativity when looking at the “mestizaje” (racial mixing 
towards “whiteness”) population as a model of white –western modernity as a continuous 
discourse of power. This issue of a power relation of a “white” dominant group upon different 
indigenous realities in the country has been addressed within a “De-colonizing process” when 
re-defining the state and the Plurinational idea to imply to a new state foundation in the 
development of Bolivia’s New Constitution in 2009. The idea behind Plurinationality finds its 
indicator in a plural character of a national oneness, and can be seen in cases of Ecuador and 
Bolivia in a geographical and ancestral context, which relates to different ways of living and 
how a sub-society re-produces itself in an own, different surrounding. (Walsh, 2009: 67, 68)  
The “Plurinational” can be taken as an interesting example when exploring possibilities 
within the plurality of identity construction. Identity politics in this case have introduced a 
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meaning of diversity, which should be integrated in the cultural, educational, economical and 
other sectors, in order to recognize the existence of more nations and identities within the 
nation state and their cosmological world view as well as to maintain the respect and 
acceptance between them on a broad variety. (Harten, 2011: 188, 189) Bolivia’s former 
minister of the presidency, Ramon Quintana, expressed his approach towards the successful 
reformation of identity politics, in the sense that Anderson’s “imagined communities” in 
Bolivia has been dismantled and leads new paths and strategies forth to a new identification of 
the different nations contained in the country. (Harten, 2011: 187)  
Since the recognition of the term “Plurinational” in the new constitution developed in the 
National Constitutional Assembly of Bolivia in January 2009, the state took as the first Latin 
American country a step towards re-defining boundaries between the diversity of people, 
identities and cultures emerged within the nation. With the aim to re-configure indigenous 
rights in participatory actions and the recognition of indigenous autonomies within the 
national ones centered the path to de-colonize the country as one of the crucial elements of the 
new Constitution of 2009. Plurinationality should further be promoted, in the diversities of 
expression of the plurality of the nation, relating to the existence of the diversity of cultures in 
the state, as well as administrational and juridical equality between the different recognized 
nations within the state of Bolivia, and at last reasoning the construction of an intercultural 
society as an essential component of the constitution. (Walsh, 2009: 73) 
With a specific outlook to govern Bolivia as a Plurinational state, the plurinational agenda is 
defined as “democratic, plural, participative, communitarian, and representative, based on 
the diversity of the people.” (Albro, 2006: 417) 
 
4.3. The new constitution’s educational aims 
In the New political constitution of the state, education is informed in various articles 
reflecting upon redefining education as a free and open social sphere uniting diversity. The 
following three articles redefine the construction of national identity.  
- Article 78 explains the re-founded state’s definition of education as intra- and intercultural 
and multilingual. Education is to be seen as unitary, public, universal, democratic, 
participative, communitarian, de-colonizing and of quality. (Republica de Bolivia, 2008: 35) 
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- In article 79, education should encourage the inter-cultural dialogue, incorporating etic and 
moral values, which should clarify gender equality, non-differentiating roles, non-violence 
and the validity of Human Rights. (Republica de Bolivia, 2008: 35) 
- In the article 80, education should aim to contribute to the unity of Bolivian identity as a 
principle of the Plurinational state, illustrated in the development of cultural identity of each 
represented nation’s understanding and intercultural enrichment in the state. (Republica de 
Bolivia, 2008: 35, 36) 
 
4.4. The school’s theoretical concepts 
This section will introduce the educational approaches the Colegio Kurmi Wasi is based upon 
as a private school setting. 
 
The French pedagogical practitioner Célestine Freinet (1896 – 1966) developed an 
understanding of education, which was much more of a concrete activity then a theoretical 
approach.  According to him, education is to be experienced and techniques for living to be 
obtained in order to address liberation of humanity. Freinet’s own deigned school took its 
origin in outdoor observations of the natural and human environment. The pupil’s impressions 
were discussed and written down, and further enhanced to be used for the learning of the 
traditional basic skills. This basis of interactive communication in the school gave new ideas 
of projects to carry out and publicize in the school’s newspaper, which determined an 
important pedagogical tool the “school printing press”, which with its activities enabled the 
self-governing of the pupil’s performance in school. (Legrand, 1993: 3) 
 
These communication techniques enabled civic education through active participation, on 
which Freinet bases his work “The transformation of learning” (1956). This concept includes 
several disciplines, whereas all are connected to a practical approach and the learning of the 
necessities in life in order to acquire a genuine communication, without limiting any specific 
social class.  (Legrand, 1993, pp. 4-11) Contemporary ideas hold on Freinet’s Transformation 
of learning, because of the emergence of an information society, where children today 
‘consume concepts’ without noticing it. (Legrand, 1993: 12) 
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The Brazilian Educationalist Paolo Freires refers in his famous work “Pedagogy of the 
oppressed” (1970) to a dialectical materialism, where two actors, the oppressor and the 
oppressed are caught in an uncertain situation, from which no one less than the oppressed can 
theoretically free them, because they are able to see the dehumanization. But too often, 
striving for liberation, the oppressed tend to take in the role of the oppressor in other 
situations, whereas they are the ones being able to reflect the situation and make a change 
happen with taking in a different role, as the oppressing one. The dehumanization is the result 
of oppression, and affects the oppressed and those who oppress. 
(www.thenewobserver.co.uk.) 
In Freire’s “banking concept” education, the subject of education is the teacher, who leads the 
learner to memorization of content.  This concept determines the maintenance of power and 
knowledge, as a passive learner is easier oppressed and controlled. Freire defines knowledge 
as not transmitted, instead as "under construction", meaning that the educational act is not a 
transmission of knowledge; it rather expresses the enjoyment of the construction of a common 
world. Therefore, Freire suggests “problem posing education”, as a way to unite the 
knowledge transmission between the two subjects in a constant dialogical manner, in order to 
liberate education within any given context. Both educators and learners, educate each other 
while establishing a dialogue which takes place in the educational process. 
(www.thenewobserver.co.uk.) 
 
5. Analysis 
The Analysis will take its point of departure with the presentation of the case, the educational 
setting Colegio Kurmi Wasi. The description of this school is necessary to introduce at first in 
order to follow the analysis of the plurinational aspects in education of three articles of the 
new constitutionin relation to the school’s implementation or correlation with it. Basically, 
this will be the main intention of the analysis with the input of my observation from the field 
and the relation to the theory of imagined communities.  
I will structure the analysis according to the three practical research questions, which indicate 
the three main areas this project has been addressed with: The historical, political and 
educational implications. Hereby, the two first practical research questions, which imply the 
historical and political aspects, are pivotal towards the in depth analysis of the third question, 
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the educational implication of the plurinational aims of the case. With the intention to channel 
the three questions together, I aim to explain the initial research question: 
How does the Plurinational state of Bolivia construct national identity, applying 
plurinational aims in education? 
 
5.1. Presentation of the case: 
Identity construction in the Colegio Kurmi Wasi 
The educational setting Colegio Kurmi Wasi, situated in the valley of Achocalla, 
accommodates students of all age groups from pre-school until A-level. The background of 
the students and teachers varies from the simple countryside life in Achocalla, the poverty 
marked districts of El Alto, and the commercial centers of La Paz, such as the “Zona Sur”. 
This school was established through an initiative of a small group of people with their joint 
ideas of creating an open place with more learning possibilities. It has a particular focus 
towards culture, nature and identification in a broad cosmology of the social and natural 
environment, and the approach to the personal, family, national and global. This practice is 
divided in three areas.  
Self-identity and the environment 
The first area represents the identity of the student with him/herself and the environment. 
Through self-identity, it is intended that the students will assert themselves as important and 
capable through recognizing and accepting strengths and limitations, and integrating the 
social, cultural, economic and political basis of the recognition of their own roles and others. 
A practical example how the school works with this area is the development of an 
autobiography where the students discover more about their personal and family life. The 
students are invited to paint a self-portrait autobiography, a family tree, a drawing of their 
birthplace or prepare a family picture. This is a learning opportunity what the students have in 
common and how they differ from each other in the classroom. (Appendix, 2012: 3) 
The home, school and community, represents another field of this area that favor the 
development of identity with the environment. The home-space is of great importance in the 
development of identity and sense of belonging, in recognition of the diversity of values, 
customs and belief, which constitutes an educational situation that needs to integrate learning, 
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since it contributes to a respectful approach to differences. In the different customs practiced, 
the opportunity to bring the students through school to diversity in family context is often 
used in the school’s didactics. The school, as a space of socialization and learning is another 
aspect, encompassing the enabling environment to interact and deal with different situations 
to those experienced in the family. (Appendix, 2012: 3) 
The daily experience in school linked to the difficulties of discrimination and violence poses 
answers through dialogue, respect, solidarity and affection, to learn how to live every day for 
heterogeneous groups, to lead democratically develop autonomy to study, play, share. At 
school, the Assembly, which represents a methodological tool-education, constitutes 
empowerment, participation, organization and decision making. Students exercise their 
citizenship democratically while participating in decision-making through critically 
problematizing their reality and acting on collective welfare, assuming rights and 
responsibilities. In one month, three meetings and one general assembly of the school are to 
be hold. In assemblies topics are related to the organization of the classroom and activities, to 
the resolution of conflicts, and to find solutions and participation in everyday tasks. In the 
general assembly issues are addressed that concern the school’s water usage, food distribution 
in the common “Apthapis”, the maintenance of the school’s agriculture, and the sharing and 
usage of common areas. (Appendix, 2012: 4) 
The community is also present in the daily life because it represents a significant space to 
develop identity with the surrounding environment. This is expressed in the approach to the 
various aspects that compose it, such as basic services to meet local needs, cooperation with 
existing institutions, conducting economic activities, forms of recreation in the neighborhood 
or community participation. Being a student at Kurmi Wasi means to establish a relationship 
to get to know the valley of Achocalla, to share their customs, participate in their festivities, 
appear and provide activities in the communities, and being involved in its development. 
(Appendix, 2012: 4) 
Identity with the natural and social reality 
The second area represents the identity with the natural and social reality. To do this the 
school experiments with objective observations of nature so that the students get to meet and 
explain nature’s laws, and how they influence and intervene in human life and the planet. This 
arousing interest and curiosity to explore is pre-requisite to understand and act upon the 
natural and social world, and explains the interrelationship between the natural world and 
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human activity. In the study of human activities, it is important to analyze the serious 
problems caused by the actions of humans towards the environment as the exploitation of 
natural resources which explain local problems. Therefore it becomes a necessity to 
encourage the development of environmental awareness to reduce or avoid the consequences 
of natural phenomena in life and to take care of the environment, as basic conditions for the 
conservation and development of all life in the planet. This commitment is embodied in the 
school’s activities, so that students of first and second grade in 2011 have developed a radio 
program about the pollution problems in the valley of Achocalla. For the realization of this 
program those students have conducted a research to realize the problems of areas with higher 
pollution lacked of environmental policies to protect the lakes and green areas. Furthermore, 
the college has established agreements with the children and their families to replace the use 
of plastic bags for cloth bags. (Appendix, 2012: 5) 
It is part of this second area, to know and appreciate the different ways of organizing human 
beings either to defend rights, not to be oppressed and exploited, to be heard, not to be 
discriminated against, to express ourselves freely and creatively, and to not be excluded. To 
develop the identity and sense of belonging to the social reality is relevant to bear in mind the 
importance of responsibility in creating the conditions for welfare and ethical sense at work. It 
is also important to analyze the situations of inequality and risk in working conditions and the 
rights that protect working people and their organizations. During the year 2012, there 
have been a number of research trips and visits in order to contextualize learning. In the 
“Moyapampa” community, the students got to know about community organization, functions 
and forms of election, originating authorities, and ancient customs for the management of 
water and land. In the “Huanuni” community, the mining environment has helped to 
understand the historical role of the working class in the class struggle and to know the form 
of organization of the proletariat. This approach to reality is one that encourages the building 
of social ties, cultural and political rights of young people with their context. (Appendix, 
2012: 6) 
Identity with history and culture 
The third area aims to develop an identity with the link of history and culture. It is seen as 
necessary to develop a notion of time processes, because it is a tool to understand the history 
and it helps to form the cognitive schemas related to space and causality. Furthermore it 
favors the development of basic skills to understand and manage the terms and categories 
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which provide the learner with basic tools to reconstruct the past, explain the present and have 
a notion of the future. (Appendix, 2012: 6) 
This approach of historical information involves identifying that organized collective activity 
for the common good has a permanent impact over time, so that the students can understand 
their validity and link with the contemporary. In this way it will help the students to build 
their sense of belonging and identity towards their people and their culture. Then it will make 
sense to refer to data, facts and figures of history that will be included as part of a complex 
historical process involving each one in various ways, with leading roles and responsibilities. 
Referred to the process of Andean culture throughout time, these processes are not linear-seen 
but circularly, that the past is a part of the present. 
During the research of history, students of third and fourth grades are studying colonial times. 
One of the resources they use to approach this historic moment is a radio program called "500 
years" based on the book by Eduardo Galeano "Open Veins of Latin America", from which 
the Trans-Atlantic slave trade is part of the history research. To contextualize these historical 
facts a study trip to the Afro-Bolivian community “Tocaña” located in the low land “Yungas” 
is applied to carry out. While researching historical aspects, the journey aims to discover a 
culture that persists over time and is still creating and recreating customs, rituals and 
knowledge over time. Every two years students of the “Colegio” are visiting this community 
for three days, and share learning, customs and knowledge of this different environment. 
(Appendix, 2012: 7) 
 
5.2. Homogeneity and national identity 
Which indicators correspond with the nation-state’s idea of homogeneity, and 
how were they carried out throughout continuous changes in time? 
The basic idea behind the construction of nationalism, as Benedict Anderson explains, is to be 
followed back to the establishment of the independent nation-states in the Americas around 
the 18
th
 century. Herein the idea of homogeneity in the construction of national identity 
followed the introduction of nation-states. Meaning, that a conceptualized frame of an 
included ethnic and social class was granted equal citizenship and rights determined its 
contextual meaning. This imagination of a national identity has been implemented through an 
advantage seeking assumption of cultural identity and cosmological world view in that 
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specific territory. This specific incident determined a common outlook the modern nation 
state defined itself with. The modern nation state, as Benedict Anderson expresses it, is an 
imagined community in its profound construction of inclusion and exclusion. It is imagined, 
because it did not view upon the whole population and included only the cultural identity and 
cosmological world view of the dominant population group, the European descendant. This 
imagination is crucial in the understanding of the further development the maintaining of an 
Europeanised image of national identity in Latin America came about.  
This imagined and imposed social differentiation has to be traced back its origin. In the 15
th
 
century Europe, a nation was principally constructed by the hierarchical codes, exemplified 
by the church and aristocracy. This power relationship created a gap between the privileged 
upper class bourgeoisie and the marginalized lower working class. That meant an unequal 
access for a country’s population to political participation. Here education, capitalism and the 
printing press played a major role, and therefore literacy implied access to political 
participation, where a sense of national performance and therefore belonging was constructed. 
Unfortunately, this access could only apply to individuals who were born in upper class 
families and the church’s dominating elite, who controlled what was defined as knowledge at 
that time with their power-upon control in society. As Anderson describes the construction of 
nationality as cultural artefacts of a particular kind, a relation to the hierarchical structures of 
15
th
 century Europe indicates the determination of the course of history of cultural identity 
and world view. This hierarchical image of controlling a society and differentiating groups 
has applied to the construction of the later-on imagined nation states overseas.  
The construction of a homogeneous national identity during the establishment of nation states 
in the Americas derived from the identification of the Creole population to their homelands in 
Europe. A similarity of shifts in the European and the colonial Latin American society are to 
be seen firstly at the continuous oppression of the monarchical and colonial power, which 
provoked the uprising of the lower class in Europe, where an influence can be drawn upon 
when social movements of the creole population of European origin arousal in Latin America.  
As Anderson describes it, these essential movements, where nation-building took place for the 
first time, derived from the ideologies of the Enlightenment period in Europe. The colonial 
powers tried to undermine the social uprisings by controlling the nation's wealth by 
government regulation of all of the nation's commercial interests. But the liberating 
movements were on their way to put an end to colonialism and to define a new era. Herein it 
is important to depict the impact of the social uprisings of the lower class in Europe towards 
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the creole pioneers of European descendent in Latin America. The liberating aims of the 
creole population emphasized an independent governing style from the monarchical Spanish-
American administrative control. Therefore, Anderson describes the liberating movement in 
Latin America as the spark for nationalism with the intention to create independent countries. 
However, the idea of creating independence then did not correlate with an equal inclusion of 
the former oppressed lower class, the indigenous and African descendent population. The 
Latin American bourgeois re-initiated the social differentiation of ethnic classification in 
order to continue controlling their assumed power upon the native and enslaved population.    
Furthermore, with the independence of colonial states the concept of the nation-state as it is 
known today became internationalized and applied to the former colonized territories 
overseas. Here, a homogenization of a European national principle has been carried out in 
order to apply to same governing acts of authoritarian means. In this sense, Anderson’s 
theoretical approach about the nation state’s aspects of limitation and sovereignty did serve 
their objective to enhance their development as fixed and legitimate individual boundaries.     
In addition to that, the nation state’s evolvement of mass media, the educational system and 
administrative regulations made it possible for the citizens to participate and interact more, 
though it sustained the separation of the population because of the more applied nationalistic 
propaganda in those areas.  
This expansion of a state’s functions and most important the spread of modern education 
increased the involvement of more citizens in a national discourse. Education implied a new 
national consciousness through particularly emphasizing European content in the curriculum, 
which had an effect on the native population in the process of national identification. As a 
result of this, the process of unification took place, meaning to make people follow a certain 
national pattern with re-invented principles of identification of national belonging.  
These patterns derived from a Eurocentric nation-building approach and excluded the cultural 
identities of the indigenous and African descendent population group. Herein, the socio-
cultural construction of the imagined community can be seen as crucial with its homogenous 
image of what was defined as national identity. For centuries the indigenous preservation and 
reproduction of their cultural identity and cosmovisions was continuously limited and 
excluded from a common national process of identification towards a countries’ origin. 
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5.2.1. Sub-conclusion 
Looking at the historical fact that racial categorization had led to a false assumption of what 
defines a mixed population in a specific territory; the construction of national identity can be 
seen as not fulfilling its purpose to compile elements of national identification at once. 
Throughout the different periods of time, during colonialism and the establishment of nation 
states in Latin America, the construction of national identity has been used to empower the 
European descendent population group through implementing and nationalizing their specific 
elements of attachment to their homelands. The imagined community therefore created the 
definition of what is a nation’s identity. The nation states could sustain their existence because 
they all used the same concept with limiting their national political agenda within their 
territory and sustaining sovereignty. That is how the racial categorization of the indigenous 
and African descendent population could be maintained throughout centuries.  
 
5.3.  Challenges of the Plurinational 
How is the idea of the Plurinational constructed, and which problems does it 
address? 
The plurinational construct sets a resulting answer to the imposed social differentiation of the 
indigenous and the African descendent population in relation to the European descendent 
population in Bolivia of the past centuries. As in other Latin American countries the 
domination of the white population group in a hierarchical constructed system is according to 
the historical context one of the major indicators for a reformation of the nation-state. The 
unequal positioning of the various social classes of different ethnic origin has been a decisive 
impact in the indigenous movements in Bolivia. This has been carried out in a process of 
capitalism and colonialism, as defined in the concept of Coloniality, marginalizing the 
indigenous and African population for the control of labor, knowledge, being, spirituality, 
existence, life visions and nature. The indigenous population has therefore not received a 
common treatment because of the imposed idea of hierarchization of race into social classes 
in the Bolivian society. This still continuing inequality and its reasoning introduced the 
discourse of decolonization, which should transform the old colonial pattern of unequal 
treatment and exclusion to the equal recognition of indigenous rights, their cultural identities 
and cosmological word views. 
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The shifts of the past century have led to the essential making of the plurinational construct. 
Through the evolving of indigenous movements some changes were initiated in cooperation 
with the Bolivian governments throughout the 20
th
 century. The introduced politics of 
“Indigenismo” created an assimilation of the indigenous population, in order to fit better in 
the development of a wider, mixed society as “useful citizens”. This process of assimilation 
displays the further attempts to control social differentiation of the European-driven politics in 
the country the profound attachment the imagined national identity has produced. With the 
further implementation of an official multicultural society, by the end of the 20th century, the 
progress of ethnic re-conception revised the national identification as a way leading indicator 
for its major changes years after.     
Plurinationality indicates primary the different ways of living, and how various indigenous 
communities reproduce themselves in an isolated, self-regulated socio-political system visible 
in the vast geography of Bolivia. Because of the spread out, diverse lifestyles and their origin 
to a nature-based cosmovision, plurinationality should acknowledge and include all of them 
on an equal term. The implementations of plurinational principles in the national educational 
agenda indicate a relevance and quality when addressing equality of social and cultural 
differentiation. Those principles have to be understood as unifying and progressive, when 
considering education as a way to lead to a common identification. Relating these aims to 
Anderson’s imagined communities; the re-conceptualization of national identity of Bolivia’s 
now recognized vast diversity in its society contains uncertainty, because when an attempt to 
unify a diverse population is made, it encompasses a homogenous conception of this 
simplified aim. The principles as well address a certain state control and decolonizing 
approach, where it can be understood that education might be commonly related subjectively, 
related to the socialistic-indigenous recent government, which can have an influence towards 
an “Anti-US and the West” ideology. That can encompass strategies and identity politics to 
construct a linear thinking pedagogy in order to free a new generation of a former oppressed 
population group, which might re-initiate power structures for their own benefit.  
Catherine Walsh defines some of the uncertain aspects the construction of national identity 
can encompass within a new political agenda. “The nationalism it provokes, the fears it 
engenders and the potential threats it presents to institutional structures and on-going power 
relations.”(Walsh, 2009: 65) 
This leads to a consideration, if the plurinational aim of indigenous empowerment can 
maintain an equal status of all citizens, when reminding about the homogenous image the 
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nation state once imposed. Looking at education in this regard, plurinational aims can allow a 
population to develop a new and more equally balanced educational input of nationally 
defined elements. Through a redefinition of plurinational elements in education, the imagined 
community will be reproduced, because of an even more complex situation of re-defining the 
cultural and cosmological components according to indigenous identification. In this sense, 
the plurinational aims to unify the diversity can be interpreted as needed, useful and finally 
acknowledged, but also re-create patterns of defining cultural identity and cosmovision. 
  
5.3.1. Sub-conclusion 
The Plurinational brings after 500 years of exploitation and oppression a new political stand 
towards the marginalization of the indigenous population in Bolivia. The resisting 
involvement of the dominating indigenous groups in Bolivia resulted in different stages of its 
development into processes of recognition. Because of continuously marching and 
demonstrating indigenous resistance, the processes of assimilation and multiculturalism could 
be initiated. These stages of the process of recognition of language, cultural identity and 
cosmovision were decisive for the establishment of the Plurinational state and the rewriting of 
the new constitution. The plurinational character of the Bolivian state is according to its main 
objective to create an equal status of citizenship and the incorporation of cultural identity and 
cosmology of the indigenous population a highly relevant construction. The imagined 
community of imposed national identity has therefore been dismantled and generates a new 
process of national identification. This process can incorporate a similar conceptualization of 
national identity as it has been carried out through a homogenised image of creole 
identification in Latin America. Herein lies uncertainty, how a common conceptualization of a 
plurinational agenda can proceed in constructing a new image of national identity. Reasoned 
by the historical implications, the plurinational approach progresses a notion of national 
identity, which correlates with uncertainty how to reconstruct the countries’ past of ethnic 
differentiation with its approach of indigenous empowerment in the new constitution. 
Decolonization herein can be interpreted as a radical approach to dismantle the power 
relations implemented in the past. Referring to Anderson, nationalism can employ “cultural 
artefacts of a particular kind”, meaning that through an increasing focus and empowerment 
towards the pre-dominating indigenous “cultural artefacts” such an imagining of a nation’s 
identity can be reversed through its political legitimacy. Without doubt, it is a necessary 
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process of reconstructing hierachization, but it is still uncertain how the conceptualization of 
national identity of unity in diversity will be carried out in future. 
 
5.4. The Plurinational in education 
How does the exemplified educational setting interconnect the construction of 
national identity in plurinational concerns? 
In this section I will analyze the plurinational aims in education in relation to the chosen case, 
the Colegio Kurmi Wasi. To do so, I will draw upon the three articles of the new 
constitution’s outlook on education, with the input of observations from the field, in relation 
to the theory of imagined communities. 
As explained in article 78 of the new constitution, the state’s definition of education is 
expressed as intra- and intercultural and multilingual. The Colegio Kurmi Wasi works 
specifically with these aspects, as their common philosophy addresses the interplay between 
the students’ involvement and expression of their cultural background. According to my 
observation, a traditional frontal teaching does not often happen in this school. Usually, an 
involvement of the lesson’s content with the student’s reactions of questions, information and 
opinion takes place. It is generally emphasized that the teacher involves the students’ ability 
of sharing information, and aims to connect the larger group of students with the information 
what the individual student brings along. It has often been the case that the students had to 
express their opinion or bring in their knowledge towards specific themes taught and 
discussed in the classroom, and in the larger context of students and teachers gatherings. This 
input and sharing of information leads to a common understanding and acceptance of different 
realities the student’s brought along or have been taught in the school.  
The intra- and intercultural aspects are initiated through referring to each student’s cultural 
background and connecting these through interaction and methods of teaching with each 
other. The multilingual aspect as well applies to the use of language in the school. The main 
language used and taught is Spanish and additionally English as a first foreign language. 
Moreover, language sessions of the most dominant indigenous languages of this region, 
Aymarra and Quechua are as well carried out two times a week in the afternoon activities. As 
a part of the pedagogy at this school, afternoon activities are carried out not necessarily by 
educated teachers, but also by employees, often of indigenous ethnic origin in order to 
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enhance the learning of cultural elements, such as language, music, dance, and theater. In this 
sense, the multilingual approach is implemented as a common component in the school’s 
learning and interaction. 
As a part of my work at the Colegio Kurmi Wasi I have been involved in the process of 
rehearsing a theatre play of one class. This play had a particular significance to the Inca 
legend of the creation of mankind. Through that, the students got acquainted with the myths 
and beliefs of the ancient Incas and learned about the indigenous cultural identity of their 
natural surroundings. This indicates a different conception on how to operate the intra- and 
intercultural approach as well as the standardization of language in education as it has been 
introduced by the definition of the modern nation state. Until the recent developments of 
assimilation and multiculturalism, the indigenous population could not reproduce their 
cultural identities, cosmologies and languages in the public sphere. The plurinational aim 
redefines this issue and particularly suggests the inclusion of the interplay between those 
elements. As practiced in the school, these elements express a strong fundament of the 
inclusion of indigenous culture, practices, cosmology and language. 
As in article 78 additionally stated, education should be unitary, public and universal. Herein 
differentiates this school itself from the constitutional aims. The Colegio Kurmi Wasi is a 
school setting of private origin, in the sense that it contains its own self-defined philosophy of 
education, centered on Célestine Freinet’s concepts of group activity and outdoor relationship 
and Paolo Freire’s approach of critical pedagogy. Therefore, it does not employ the unitary, 
public and universal aspect, whereas the school is accessible for the public without limitation 
of cultural, ethnic or financial background, nor handicap of the student. Looking at the final 
aspects of article 78, that education should be democratic, participative, communitarian, de-
colonizing and of quality, the school employs each one of them with the exception of the de-
colonizing approach. On a daily basis, the school uses a democratic attempt to involve the 
students’ and teachers’ commitment of opinion sharing. According to my experience in the 
field and the description of the school itself, the weekly assemblies are of great importance for 
the participatory meaning of its social environment. At least once a week a smaller assembly 
of the class and a larger one of the whole school is held to inform and discuss issues the class 
teacher or the school leader finds relevant to bring up. According to my observation and 
understanding of the encouragement of participation and opinion sharing, a crucial input of 
the dialogue between the students themselves and the teachers is given in order to enhance the 
student’s involvement in a socio-political thinking process. In many occasions I could 
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experience the student’s sharing of opinion towards political and national considerations. As 
at the “March of the Tipnis” in October 2011 which had a great effect on a larger national 
dimension. This demonstration of indigenous groups against deforestation in their natural 
environment involved the students in discussions about the problems between governmental 
activities and the demonstration for the preservation of the natural environment of indigenous 
groups. This particular example demonstrated a relation to the construction of national 
identity where the plurinational principles of empowering indigenous rights got into 
discussion. 
In this sense, the incorporation of the intercultural and participative elements point towards a 
different approach as the imagined community indicates. The involvement of the students in a 
decision making process unifies the participants towards the construction of a common 
understanding, agreement and identification towards the issue.  
The communitarian aspect also finds its relevance and implication in the school with the 
importance the school draws towards the relationship between students and their families and 
the school’s surrounding community. Through thematic projects, which bring the students 
into a direct relationship with the social environment, the school aims to connect the social 
sphere with the students. The connection the students are meant to draw to their surrounding 
environment involves them in taking action with local issues, such as the pollution in 
Achocalla. The carried out radio program involves a range of related aspects on a national 
basis, such as environmental policies, with which the students learn more about state 
functions and the relation to the environmental policies of the plurinational agenda. With a 
more into depth going research and activity to prevent this problem the importance of the 
aspect of nature as a part of indigenous cultural identity and cosmological word view is 
represented in the school’s environmental outlook. 
This approach demonstrates the relation of the student, as citizens of equal status, to the social 
and natural environment, through being part of taking action towards a common problem in 
society. This refutes the conception of national identity according to the imagined community, 
as the participating citizens here are being involved and meet each other through that to create 
a common process of identification towards that cause. 
The de-colonizing approach is not represented by the school’s conceptualization of working 
with its meaning towards reconstruction of a homogenous society. The school carries out 
specific lessons and projects relating the students to the history of the country, with e.g. a 
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fieldtrip to an Afro-Bolivian community, mentioned in the school’s description. As I have 
been briefed by the leader of the school, it is important to distinguish between the implication 
of historic fieldwork and the political agenda of de-colonization, because of the intentions the 
school cares not to create a meaning of social differentiation. In the de-colonial agenda, the 
school’s leader interprets a reflection of hierarchical power structures of the past, which he 
thinks lead to a replication of social differentiation. In this sense, the once implemented 
homogenous image in the Bolivian society can apply again in a process of remaking of a 
political agenda, when empowering and with it defining a nation’s identification increasingly 
with a specific population group. At last the aspect about quality in education is not defined in 
the article and therefore will not be taken into consideration.  
Herein, the theory of imagined communities relates to the school’s outlook towards 
decolonization. On account of the conception of a homogenous national identity, the process 
of decolonization might replicate an imagined re-initiation of social differentiation.  
The article 79 defines education to encourage the inter-cultural dialogue, to incorporate etic 
and moral values, which should clarify gender equality, non-differentiating roles, non-
violence and the validity of Human Rights. The inter-cultural dialogue has been analyzed in 
the article above, expressing the encouragement of the school towards an inter-cultural 
dialogue between the students themselves and the teachers. Concerning the following points I 
will draw upon the school’s integration politics, that the equal status of every individual 
student at the school is emphasized through the perpetual encouragement of interaction 
between the students of all age groups, gender, ethnic origin, social status and physical and 
mental capacity. Herein the above mentioned democratic maintaining of group activities 
contributes to the fact of equal positioning in the social environment. A further indicator for a 
balanced social environment is the home-space aspect which contributes to a respectful 
approach to differences. Through this application the students at the Colegio Kurmi Wasi 
grow up in a diverse social setting and learn to respect the life situations of their fellow 
students. I could observe and experience a respectful treatment between the most of the 
students in situations of inclusion of students different of age, gender, social status or ethnic 
origin. The Colegio works especially with this aspect of inclusion and equality because it is 
essential to the philosophy of the school to enhance the students with a life-guiding ability of 
being aware about the differences in society and knowing how to treat people equally in order 
to be a part of progressing the plurinational idea of equality in Bolivia.  This aspect of 
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equality between students of different ethnic origin proves the social construction of an image 
of racial differentiation in society as imagined.   
In the article 80, education should aim to contribute to the unity of Bolivian identity as a 
principle of the Plurinational state, illustrated in the development of cultural identity of each 
represented nation’s understanding and intercultural enrichment in the state. Reflecting upon 
the school’s philosophy of creating a mixture of students with different cultural and social 
background, the aims of this article are especially incorporated in this educational setting. The 
school looks at the integration of the difference and diversity as an important aspect, 
encouraging the interaction between students of their various backgrounds. The social setting 
of the school indicates an employed and participative inclusion of a mixed society with people 
of different cultural background. Viewing upon this idea of mixing the students of this school 
to the Plurinational aim to enrich the state with an intercultural approach in defining it cultural 
identity with the diversity it contains, the process of the construction of national identity is 
therefore inevitably connected, and will in this sense take its narration. 
Moreover, the construction of national identity takes place in this educational setting with the 
involvement of historical and contemporary theme work about the development of cultural 
identity in Bolivia. Through involving the students’ individual stories of their families’ 
cultural identity, a variety of cultural representations of different realities in Bolivia is 
therefore possible to pass on to the fellow students. The various research trips the students are 
obliged to do, can bring the student closer to the Plurinational principles of inclusion, as 
stated that communities with their own activities and functions are to be acknowledged and 
legitimated. Through visiting and learning directly from those diversities represented in the 
country, the students gain a further understanding to the meaning behind those constitutional 
principles. The joining of those practical approaches enhances a better understanding of the 
diversities preserved in a national context with historical implications, like the usage of the 
book “Open veins of Latin America” illustrates a further carried out relationship between the 
new generation of Bolivian citizens with past structures of colonial, imperial and neo-liberal 
power relations. Hereby, the students acquire a more estimable apprehension of how 
categorization of ethnic origin and a related social status was executed in the past of the 
country. Herein, the plurinational approach of decolonization is not taken into account as a 
constructive manner to create national identity, because it might reproduce social 
differentiation in a new legitimate political agenda. 
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According to my understanding of the school’s integration of identity construction as a whole, 
it is carried out through the social ties between each individual participant in this social 
setting. The philosophy of the school works particularly with the construction of identity 
because of the initiative of the inclusion of the various cultural identities represented by 
students, teachers and professional stuff at the school. The strong social tie between those 
educate the students to learn besides the common subjects, about indigenous practices such as 
agriculture and the nourishment of agricultural products, cattle farming, pottery, textile works 
and other handicrafts. With this incorporation of the varieties of cultural identity, the school 
enhances a common ground of national identification in a broad sphere. 
Herein, the construction of national identity will be enhanced with traditional components of 
indigenous representation, which entail a relation to the countries’ existing roots of 
indigenous reproductive traditions and furthermore their cosmologies. For example, when 
working with agriculture, the students are introduced to certain procedures, like the worship 
and usage of the coca leaf, which is prayed at and placed in the ground to keep it fertile and 
make the plants grow for a good harvest. In general, the admiration of the coca leaf is an 
imprinted behavior and ritual in the cosmology of the Aymarras and the Quechuas. As the 
Colegio Kurmi Wasi is situated in an environment were principally those two indigenous 
groups are represented, the school includes parts of their cosmologies, which are practiced in 
its natural environment. Furthermore, the worship of the dead is as well common in the 
practices of the Aymarra and Quechua and therefore is practiced in the school, as traditionally 
on the 1
st
 of November. With music and dancing the souls of the people’s ancestors are visited 
and connect the life with the dead for prosperity of the family and the community. This 
incorporation of indigenous practices and their cosmology relates with the plurinational aims, 
and therefore adds a significant relevance towards the construction of national identity.  
This relevant inclusion of the cultural features and cosmological ideologies the surrounding 
indigenous groups identify themselves with, draws upon the image of nationalism as a 
“cultural artifact of a particular kind” (Anderson, 2006: 4), demonstrating a new approach 
towards a  mixed agenda of the incorporation of cultural identity in education.  
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5.4.1. Sub-conclusion 
In this section of the analysis some decisive interrelations have been made between the 
plurinational agenda of constructing a new idea of education as a process to create national 
identity with the philosophical, pedagogical and didactical objectives and implementations of 
the exemplified school. In order to gather the common ideas of how education should apply to 
the diversity contained in Bolivia from the plurinational agenda and the school’s approach 
towards it, I will conclude to the following.  
First, the intercultural interplay of the cultural identities and cosmologies introduced in the 
school from a subject related approach as well as from the students regarding their individual 
origin of family and community is a central and common departure of the school and the 
constitutional aim how to apply a diverse national background of culture and world view in 
education.  
Second, the democratic and participatory ideology of involving the students in the school’s 
and the classes’ assemblies to become a rightful citizen with a voice and opinion strengthens 
the image of an empowered indigenous population in equal status to any other Bolivian 
citizen of different social or ethnic origin.  
Third, the communitarian aspect is as well of great relevance because of the merging of the 
school with the surrounding community in a dialectical relationship to progress an interaction 
of learning. At last, the construction of national identity draws a difference in working with 
and reflecting at the countries’ past in the school and the de-colonial approach of the 
constitutional aim. The plurinational approach of decolonization is not taken into account as a 
constructive manner to create national identity, because it might reproduce social 
differentiation in a new legitimate political agenda. If this approach is not “constructively” 
taken into consideration when attempts were made to create Bolivian identity given the social 
differentiation it exudes, it might as well in any way give credence, support or proclaim that 
the issue of national identity it seeks to address is imaginary or imagined according to 
Andersen`s theory.  
 
 
 
Processing National Identity  
36 
 
6. Conclusion 
The main aim of this project has been to demonstrate the correlation of Bolivia’s plurinational 
objectives in education as depicted with the educational setting Colegio Kurmi Wasi. This 
broad field of inquiry has been centred upon the historical implications regarding the social 
differentiation of the indigenous and African descendent population in Bolivia. The historical 
event of a constructed image of national identity demonstrated a homogenous conception of 
how a society was shaped and classified according to the population’s ethnic origin. 
With the emergence of the Plurinational state, the current development of the construction of 
national identity finds its challenges with the increasing empowerment of the indigenous 
population. Here, I tried to distinguish between the plurinational aims in education expressed 
in the new constitution, and its implementation in the Colegio Kurmi Wasi. Clearly, the 
school reflects many of the constitutional aspects to enhance the indigenous population’s 
cultural identity and cosmological world views. 
In regard to the continued struggle of the indigenous population towards an equal inclusion in 
the wider society, the now “officially” established identical rights and its empowerment has 
possibly reached its aims of equal inclusion. The approach towards a possible development of 
these implementations has been the theory around the homogenous conception of national 
identity. Because nationalism and a common national identity is imagined, according to 
Anderson (2006: 6, 7) where a mental homogenous image of identity meant inclusion or 
exclusion from equal citizenship rights, the re-conceptualization of national identity in 
Bolivia becomes uncertain when it comes to the issue of inclusion and exclusion in its diverse 
society.  
Relating the inquiry regarding the Colegio Kurmi Wasi and the constitutional aims in 
education respectively, it appeared that decolonization was not to be incorporated in the 
schools curricular. Accordingly, the uncertainty of fostering an egalitarian society in the 
Plurinational state of Bolivia remains elusive given its diversity unless the political, 
economic, social and ethnic differentiation is addressed.  
The issue of re-defining national identity in Bolivia is fraught with challenges, which are not 
clearly visible in its society today. According to the theoretical approach in this project, a 
unification process of the diversity preserved in the country can have a similar take of a 
homogenous concept of national identity. The problems of empowering a once marginalized 
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social group might appear in some areas in Bolivia and might as well not be viewed as 
problems in other areas in the country. The diversity in Bolivia accords respect and 
recognition towards equal treatment, as different population groups construct a certain life 
image with its encompassing principles, where e.g. national identity cannot be redefined 
through a certain inclusion and exclusion. That contradicts the constitutional objectives of 
unifying Bolivia regardless of its diversity.  
 
7. Perspectives 
The idea behind the construction and further development of national identity in the 
Plurinational state of Bolivia can be taken into consideration for a project work of various 
applications towards different appearances of social differentiation in the Bolivian society. As 
I have mentioned in the part of Delimitations in this project, I could have taken a wider 
approach towards education by involving the public sector. However, I am of the opinion that 
through a more into depth going research in a specific area and maybe also with being in the 
field, as well as due to the on-going developments towards that matter, a broader and more 
relevant outcome through problem-oriented project work can be achieved.. 
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